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Abstract

The contemporary education lacks a balance between children’s learning and development, which
impacts negatively on their character and makes them incapable of proffering solutions to problems of
life. The aim of this study is to propose the introduction of life skills in all levels of education across
the globe so as to help balance children’s learning and development by building character and resilience
in learners. The study argues that by building these in children, they are equipped to thrive in a
challenging world with or without their parents/guardians. Data are drawn from observation, internet
secondary sources, and the responses of fifty oral participants engaged in telephone interviews on the
subject matter. Qualitative method, critical discourse and content analyses, and descriptive and
interpretive techniques are employed. The analysis shows that life skills have huge potentials in stock
for child learning and development. The study concludes that having life skills education would mould
children’s character, inculcate values and resilience into them, and balance their learning with cognitive
and social development for remarkable academic performance, social relations, self-reliance and
economic independence. Its major recommendation is that schools of all nations should sustainably
introduce life skills education into their curricula.
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Introduction

The dire need for life skills education (LSE henceforth) in this critical era of human existence and
development cannot be overemphasized. As identified by the World Health Organization (WHO) in
1997 in Geneva, life skills (LS) are of the following major categories: decision making, problem
solving, creative thinking, critical thinking, effective communication, interpersonal relationship, self-
awareness, empathy, coping with emotions, and coping with stress (Behera, 2020). LSE is an all-round
form of teaching and learning beyond the traditional form, in which a wide range of skills are imparted
into learners for immediate and future relevance to self and society. It covers different sets of skills,
such as critical thinking, creativity, problem-solving skills, critical literacy, entrepreneurial skills, (i.e.
entrepreneurship), time management, stress management, decision-making, communication and
interpersonal skills, and emotional intelligence, to mention but a few (Pathan & Amin, 2023; Dupuy et
al., 2018; Kwauk & Braga, 2017). The skills make it possible for the individual to do a lot in life in all
ramifications, not just in the school learning environment.

LSE plays an essential role in child development and learning processes. The role includes arming
children with the practicable skills needed for personal and professional successes. Regrettably, there
currently exists and significant space for LSE in the curricula of many schools across the world, with
those of developing nations like Nigeria being the worst. This study is informed by the need to integrate
LSE into the traditional education of theoretical and conceptual epistemologies alone. It does not only
project LSE as a multifaceted framework for practical teaching and learning. Given the huge benefits
of LS on one hand and those of LSE on the other, this study seeks to dissect LSE as a mechanism for
making a significant change in the education of children in the contemporary society, where new trends
continually emerge and work against the ideal meaningful education of children.

The Need for Life Skills Education across the Globe

This study’s thesis that there is currently no balance between children’s learning and development in
contemporary education is given credence by studies such as Robert and Besong (2023), Robert (2017),
and Robert et al. (2016), among many others, which are of the unanimous view that the education of
these days largely lacks the ideal core essentials of education. The lack is evident in the character of
young people of these days, despite undergoing both formal and informal educational trainings, or
despite being educated. Robert and Besong (2023) point out that the education obtained between the
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1970’s and the 1980’s differed significantly from that of these days. The irony is that most of the today’s
technologies and innovations, which have made teaching and learning as well as other endeavors easy,
were non-existent then. Yet, quality education characterized by life skills education obtained then quite
more significantly than what obtains these days.

The common trends of the 21st century include giving priority to paper qualifications over talents,
competence, dexterity and practical skills; sacrificing quality for quantity; being after money and
thereby admitting even unqualified admission candidates and consequently graduating them half-baked
into the labor market; the absence or poor place of LSE in the curricula of so many schools across the
globe; unproductive high number of schools charging unnecessarily high or outrageous school fees; and
examination malpractices and other forms of unethical practices among school management officials,
teachers, learners and parents/guardians (Robert & Besong, 2023; Behera, 2020; Joynes et al., 2019;
Ndubuisi, 2018; Robert, 2017). More so, the issues confronting the traditional education of children in
contemporary times include teacher’s incompetence, shortage of qualified and competent teachers, lack
and/or shortage of teaching-learning materials, unconsidered individual differences and varied
backgrounds, issues of comprehension level, social factors, co-education system of gender mix, the
wave of globalization, and the negative trends of new media with their evolving language (Robert &
Besong, 2023; Nwode, 2022; Nzeagwu, 2018).

As Behera (2020) rightly notes, the trends of digitalization and globalization make LSE imperative.
According to Joynes et al. (2019), LSE is imperative in the 21st century because of the increasing
demand for information and communication technology and the role of critical thinking, creativity,
communication and collaboration. They call on educational authorities to include LSE in the reforms
needed urgently to be carried out in school systems (Joynes et al., 2019). LSE is needed to produce
behavioral, cognitive, psychosocial and interpersonal competencies in young people, which would
make it possible for them to cope with challenges, get developed appropriately, and succeed in various
contexts (Nasheeda et. al., 2019). Also, LSE is needed to “enhance human capabilities and prepare
young people for survival and participation in an increasingly skill-based global economy” (Bancin &
Ambarita, 2019, p. 320).

It is given the trends lamented by scholars and authorities in the education sector that this paper strongly
proposes the introduction of LSE into schools of all levels across the globe. It argues that if its
proposition is considered and imbibed judiciously, many of the issues confronting the education sector
would become a history. The sustainable adoption and integration of LSE into the mainstream education
(practice) in terms of curricular coverage would proffer deserving changes to society in general and
impact positively on children in particular. Its impact on children would include improving on their
learning and expanding the extent of their development. It shall also change their character, as LSE
emphasizes and upholds the idea of being a good learner or student in both learning and character, not
either of the two alone.

There is no doubt that children having a well-built foundation in learning and character have all-round
development and are capable of manning even the most difficult tasks or situations of life. In that
context, their learning and development is balanced. This is more like one who eats a balanced diet. A
balanced diet is not just of great valuable to child growth, development and learning enablement, but
also to the maintenance of good health for children and adults alike. The implication of the foregoing
is that LSE is a means of balancing child learning and development —putting the two at an equilibrium
level of functionality for the overall wellbeing of children through adolescence to adulthood.

Borah et al. (2020) show that LS impact positively on adolescents. Baby et al. (2022) emphasize the
effects of LS on young people, including adolescents. That is, young people exposed to LSE usually do
well and exhibit self-efficacy, as they are capable of solving problems and balancing positive and
negative emotions. This study argues here that children with well-developed learning and development
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processes are undoubtedly resilient, because they are well equipped with the needed skills to be so and
to achieve great feats in life.

Nexus between Learning and Development

Development, as Besong (2017) defines it perhaps comprehensively, refers to “significant all-round
improvement, change, innovation, growth, increase, advancement and capacity that were hitherto
lacking in a place and among a people” (p. 59). Leaning on Besong’s (2017) above noted definition,
this paper notes that development is used herein to mean the all-round changes, advancement, growth
and improvement in one’s learning and other capacities, which require training in both formal and
contexts of knowledge impartation. These contexts are basically two: school and home or family. Baby
et al. (2022) also indicate that LS training increases self-efficacy and academic performance.
Development does not concern phenomena, infrastructure and society alone, which is why one talks
about human development, capacity development and so on.

As Besong (2021) rightly notes, “self-development is the first phase of human development, which
involves the advancement of the human person” (p. 3). He further notes that “it is after the first phase
of human development that the second phase is anticipated from the society— the government, the
family, peer and pressure groups, religions, and other organs of the society” (Besong, 2021, p. 3). It is
important to note that the nexus between learning and development is affirmed by the fifty oral
participants of this study. As children acquire knowledge, LSE in this case or context, they grow,
advance or get mature rationally, cognitively, scholarly, socially and otherwise. The advancement is
what development means.

It follows that by participating in learning, children contribute to their own development. Learning
makes it possible for them to grow or advance their current state to others. The importance of skills
acquisition is what informs organizational (re)training of their employees. Most employers so much
value life skills (LS) and look out for them from job seekers. High level of creativity and academic
achievement are common attributes of students possessing LS. Given the importance of LS, this study
argues that LSE has to be deployed by all schools across the globe to provide children with the
pragmatic skills needed for success in various spheres of life.

A common expression among the fifty participants reads, “learning and development connect”. This
means that majority of the participants confirmed that there is a nexus between learning and
development. Thus, the need for LSE in children’s learning and development cannot be over-
emphasized. LSE is as important as the life skills are. Students possessing LS have developed in the
course of LSE. At the same time, these skills are inculcated into young people (learners) lacking them.
For this study, LSE is a way of showing persons how to catch fish rather than giving them fish. Students
exposed to the nitty-gritty of LSE can handle different tasks with or without relying on their teachers,
parents, elder siblings and so on.

The participants made statements such as:

(i) Children that over depend on their parents, teachers... need life skills education more in
order to learn how to face realities and hard situations of life, when those they depend on
are not they.

(i) Life skills, as technical skills, provide as well as individuals with technological skills and
innovations.

(iii) Life skills education, if made general, would help reduce the issues characterizing
education with little or no practical, technical or life skills.

(iv) People like Dangote, Bill Gate, Elon Musk, Davido, Tuface, Timaya, etc. are who they are
today because of their life skills, not school knowledge.

(v) I prefer life skills education to its opposite.

(vi) Yes, | agree 100% — life skills education molds children’s character, develops them and
makes them learn better and practically.
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(vii)  Elements or results of life skills include self-reliance, economic freedom or independence,
high academic performance, smooth social relations, and cognitive and social development.

Prospects of Life Skills Education

The impact of LS is affirmed by Nursabaha et al. (2022), who find LS to be capable of addressing some
problems among adolescents, and thereby call for the implementation of LSE in school curriculum.
Gupta (2021) agrees that school curricula have to be revised, as pedagogy plays an essential role in the
development of LS. Vijaysing Patil et al. (2021) stress the need to develop and implement LS in schools.
Similarly, Chaurasiya (2018) is of the view that the changing times in contemporary times require
pedagogical adjustments or reforms in order to adopt LS. Kaur and Kaur (2017) show that LS are
mechanisms for human resource and sustainable development. Dewan and Sarkar (2017) stress the need
to make young people employable after formal education by exposing children to LSE while in school.
UNICEF HQ/Education Development Trust (2017) considers LSE to be a mechanism for improving
the work results of young people.

The importance of LSE is why Behrani (2016) calls for the implementation of LSE programs in
secondary schools. Agadi (2021) also stresses the need to expose secondary school students to LSE, as
a way of preparing them for the life challenges ahead of them in life. Indeed, the importance of life
skills education cannot be overemphasized. This is in view of its huge prospects. For this paper, life
skills education is imperative because it is a profitable result-oriented avenue for balancing children’s
learning and development. This is because LSE arms children with practicable skills for immediate and
future uses and benefits. This phase of education does not only build character and resilience in children
but also prepares them for facing and addressing life challenges in different regards. For example, it
prepares them for and as well arms them with the following skills: self-reliance, team building, goal
setting, personal finance, negotiation skills, critical skills, creativity, innovation, entrepreneurship, and
virtual productivity, among others.

Life skills education provides the avenue for training children to be self-reliant in various regards. This
is because since they are armed with the different skills needed for different aspects of life, they rely
more on themselves than on others for solutions to their problems, including their financial, academic,
psychological, social, heath, and technical or technological needs, among others. LSE takes cognizance
of life challenges and thereby prepares learners (children) ahead of the challenges by arming them with
practicable skills beyond theories and concepts. LSE trains the individual for efficient performance at
personal and professional levels. With LSE, the individual multitasks, performs tasks well
independently and in team, makes rational decisions, sets, pursues and realizes goals, manages time and
resources well, and solves (even the most complex) problems.

This form of education also trains the individual to be self-reliant and makes them to practically do so
in reality. Life skills are needed for efficient budgeting, spending and investment. LS are needed for
high level of intellectuality, well developed prowess and dexterities, smooth relations, peaceful
intergroup relations, efficient conflict and time management, research, development, and objective and
in-depth analysis of situations, issues, phenomena and humans. These examples, among others, are
skills that children gain from life skills education (LSE). Therefore, it is indeed imperative to balance
children’s learning and development. That is to say children’s learning should be made to accommodate
life skills that impact on their development, with the results manifesting throughout their lifetime at
various points in time and in various contexts.

Self-Reliance and Life Skills Education

Self-reliance revolves around self-worth or self-value, self-dependence, self-expression, self-
knowledge, resilience, and self-acceptance (Robert et al., 2022; Besong, 2021; Moore, 2021; Kloppers,
2019; Baumeister, 1987). Robert et al. (2022), Besong (2021), Moore (2021) and Baumeister (1987)
unanimously emphasized that self-reliance makes it possible for one to:

i. Rely on oneself while at the same time relying on others;
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ii. Express positive things about yourself;

iii. Express oneself in terms of innate knowledge;

iv. Be resilient and self-dependent; and

v. Accept oneself whether others accept you or not.

Baby et al. (2022) also determine the nexus between LS and self-efficacy as what address mental health
challenges interdependently. According to Besong (2021) and Kim and Isma’il (2013), self-reliance
demands that every individual should believe in themselves and rely on their own efforts and abilities.
Thus, children should be taught to believe in themselves and rely on their own efforts and abilities.
They should be made to understand that the teacher is not a monopolist of knowledge. LSE is imperative
because it trains children to develop themselves while being developed by the teacher, the family and
the society. Just like many others, Jang et al. (2021) confirm that LS produce self-efficacy.

Also, Jang et al. (2021) show that LS can be attained and made manifest through new media (resources),
such as videos that offer the individual the opportunity re-learn independently and consequently
perform well or better. The demonstration made by their study highlights technological innovations.
Thus, LS impact positively on performance in school activities and other activities involving the
application of LS. Interestingly, all human endeavors involve the application of LS in different regards.
It should be noted that the self-efficient individual is self-reliant.

Critical Thinking and Life Skills Education

Critical thinking describes the act of being active, persistent, careful and considerate about any act,
practice, belief or supposed form of knowledge as regards the grounds that support it, and the further
conclusions to which it is tended (Nwode, 2022; Besong, 2021). Nwode (2022) is of the opinion that
critical thinking skills are needed for productive, refined, innovative and interactive learning. This paper
adds to Nwode’s (2022) noted point that critical thinking, an aspect of life skills, make it possible for
children to realize that everyone is great in different regards. Also, Besong (2021) points out the
following benefits of critical thinking (CT):

(i) CT betters our own humanity and the humanities of other persons in general;

(i) With it, discoveries, innovations and new world orders are made;

(iii) 1t makes us to remain steadfast in pursuing our dreams;

(iv) CT makes one to refuse to give up on anything, no matter the situations;

(v) With CT, individuals keep on pushing harder and harder in life until they attain success and greatness
or realize their dreams;

(vi) CT makes it possible for us to endure and be tougher than tough times;

(vii) CT causes significant changes in various regards.

Many other scholars agree that CT has several other benefits (Nwode, 2022; Robert et al., 2022; Besong,
2021; Moore, 2021; Baumeister, 1987)). They are of the opinion that with critical thinking, we rely on
ourselves, while at the same time relying on others; show wisdom, innate knowledge, understanding
and intellectuality; express positive things about ourselves; accept ourselves as unique individuals,
whether others accept us or not; and see the need for being resilient and self-dependent (Nwode, 2022;
Robert et al., 2022; Besong, 2021; Moore, 2021). Therefore, it is quite clear that critical thinking and
other aspects of life skills make it possible for children to make discoveries, be resilient, diligent,
determined, optimistic, creative, productive, multitasking, thorough, and so on (Besong, 2021; Robert
et al., 2022). With critical thinking, children can make exploits of different life situations because they
are grounded with the skills of maneuvering any situations and harnessing the potentials of different
systems and phenomena of society.

Again, with critical thinking skills, the individual thinks deeply, critically, creatively and positively.
The foregoing is given credence by Smith (2021), who says, “Each of us, developing ourselves and the
community we live in, makes up the government in that area” (p. 247). This means that we do not need
to wait for government to meet our needs, but keep striving on our own to meet our needs, with or
without government’s offers that meet individuals’ needs. Thus, children have to be taught as well as
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arm with critical thinking skills. Again, LSE is imperative in order to enable children acquire and master
critical thinking skills, which are identification, research, identifying biases, inference, determining
relevance and curiosity (Erstad, 2018). Critical thinking allows for positive thinking. This means that
positive thinking, an aspect of critical thinking, is also an integral part of the whole life skills that this
paper advocates education on them so as to inculcate them into the child learner for lifetime
development that goes beyond academic development and purposes of learning.

Positive thinking is affirmed to be result-oriented (Mahmoudfakhe et al., 2021; Esmaeili-Douki et al.,
2019; Day & Thorn, 2017; Dastgheib et al., 2012). The study by Day and Thorn (2017) demonstrates
that positive thinking is a multifaceted way of dealing with emotions, distress, depression and other
related problems. Mahmoudfakhe et al. (2021) stress the need for deploying positive thinking to get rid
of negative thoughts that culminate to mental health issues. Positive thinking sees things with optimism
rather than pessimism. Dastgheib et al. (2012) note that positive thinking is an element of positive
psychology that deals with human strength and happiness. This paper adds that positive thinking is also
an element of life skills, which has to be taught to children as a way of living healthily and thinking
critically and creatively. It is a key to achieving positive learning outcomes and developing oneself
psychologically, socially, academically, technically and otherwise.

Conclusion

As the foregoing exposition or descriptive analysis shows, LSE has a lot of prospects for children, which
are of both immediate and future values and uses. Although many are aware of the prospects of this
form of education, they seldom practice it. Therefore, in order to make it a general practice in the
education system, LSE has to be introduced in all schools across the globe in order to universalize it.
Currently, it is not a statutorily universalized educational practice. The need to make it a universal
pedagogic practice informed this proposition with its advanced arguments. There is no doubt that
teaching children life skills would fore-arm them with the mechanisms for facing and tackling life
challenges and maneuvering them, finding solutions to problems no matter how difficult they are, being
critically literate and minded, analytical and scholarly, being resilient, self-reliant, financially
independent, and so on.

Therefore, LSE implies investing into the future of the global society by building a solid educational
foundation upon which children can stand unshaken at all times, because of the life skills training they
have had overtime. This investment, which is a thankless task, is profitable to humans, the non-humans
and the society at large both now and later in many regards. In the course of learning through LSE,
children develop their academic, cognitive, social, emotional and physical aspects of lives. In essence,
while learning facilitates development, one of the products of learning is development. Given the
foregoing, this study charges schools of all nations to sustainably introduce life skills education (LSE)
into their curricula.

References

Agadi, V. S. (2021). A study of life skills among secondary school students. IOSR Journal of
Research & Methods in Education (IOSR-JRME), 11(3), 33-35.

Baby, G. T., George, M. & Sharmila Jansi Rani, S. S. (2022, December). Effects of life skill
training on the self efficacy of institutionalised children. International Journal of Research

and Innovation in Social Science (IJRISS), vol. VI, iss. XIlI, 361-4.

Bancin, A. & Ambarita, B. (2019). Education model based on life skill (a meta-synthesis). 4th
Annual International Seminar on Transformative Education and Educational Leadership
(AISTEEL 2019), Atlantis Press SARL; Advances in Social Science, Education and
Humanities Research, vol. 384, 319-324.

Baumeister, R. F. (1987). How the self became a problem: a psychological review of historical
research. Journal of personality and social psychology, 52(1), 163-176.

Behera, A. K. (2020, August). Life skill education in classroom. International Journal of Humanities

and Social Science Invention (1IJHSSI), vol. 9, iss. 8, Ser. 11, 04-10.

19



Multidisciplinary Journal of Law, Education and Humanities, Volume 1 Number 1, 2024
online publication with Google Scholar indexing, Bmail: wjlen24@gmatl,com

Title: Life Skills Education: A Mechanism for Balancing Children’s Learning and Development
Authors: Angelica Ugo Macdestiny

Behrani, P. (2016). Implementation aspects of life skills education program in central board of
secondary education schools. International Education and Research Journal, 2(3), 68-71.

Besong, E. N. (2017). The imperative of indiscriminate and rural-centred educational
broadcasting in Nigeria. In O. S. Robert & E. N. Besong (eds.), Unresolved degenerating
nat’l issues: Nigerian govt. & media’s failure (49-59). LAP Lambert Academic Publishing.

Besong, E. N. (2021). Critical thinking, self-content and responsibility: Towards self-reliance  and

development. Unpublished paper presented at the Biennial Reunion of Class of 1995-2001 Old Boys

Association, Pope John Paul 1l Seminary, Okpoma, Yala L.G.A., Cross River State, held at Joe

Ewa Hotels & Resort, Okuku, Yala, 27th - 30th December.

Borah, P., Ahmed, N. & Kollipara, S (2020). Assessment of life skills among early adolescents: A

descriptive study. Indian Journal of Psychiatric Nursing, 17, 2-7.

Chaurasiya, N. (2018). Changing times: Need for pedagogical reforms to foster life skills.
Dynamic Learning Spaces in Education, 179-193.

Chaurasiya, N. (2018). Changing times: Need for pedagogical reforms to foster life skills.
Dynamic Learning Spaces in Education, 179-193.

Day, M. A. & Thorn, B. E. (2017). Mindfulness-based cognitive therapy for headache pain: An
evaluation of the long-term maintenance of effects. Complementary Therapies in Medicine,

33(8), 8-94.

Dewan, S. & Sarkar, U. (2017). From education to employability: Preparing South Asian youth for

the world of work. JJN, UNICEF.

Dupuy, K., Bezu, S., Knudsen, A., Halvorsen, S., Kwauk, C., Braga, A. & Kim, H. (2018). Life
skills in non-formal contexts for adolescent girls in developing countries. CMI Report
no.5, CMI & Brookings Institution.

Erstad, W. (2018). ‘6 critical thinking skills you need to master now.” Online Blog post 22nd
January, 2018, accessed 28 November, 2021.

Esmaeili-Douki, H., Elyasi, F. & Hasanzadeh, R. (2019). Effectiveness of positive thinking
training on anxiety, depression and quality of life of mothers of children with leukemia. J
Nurs Midwifery Sci, 6, 21-6.

Gupta, R. (2021). The role of pedagogy in developing life skills. Margin: The Journal of Applied
Economic Research, 15(1), 50-72.

Jang, K. et al. (2021, Dec.). Effectiveness of self-re-learning using video recordings of advanced life

support on nursing students’ knowledge, self-efficacy, and skills performance. BMC Nursing,

vol.20, no.1. https://doi.org/10.1186/s12912-021-00573-8.

Joynes, C., Rossignoli, S. & Fenyiwa Amonoo-Kuofi, E. (2019). 21st Century Skills: Evidence of
issues in definition, demand and delivery for development contexts (K4D Helpdesk
Report). Institute of Development Studies.

Kaur, N. & Kaur, N. (2017). Life skills education for human resource and sustainable
development. International Journal of Education and Management Studies, 7(4), 558-  560.

Kim, I. & Isma’il, M. (2013). Self-Reliance: Key to sustainable rural development in Nigeria.
ARPN Journal of Science and Technology, vol.3, no.6, http://www.ejournalofscience.org.

Kloppers, M. (2019). Steps to Self-Reliance. Retrieved from
https://www.mentalhelp.net/blogs/steps-to-self-reliance/.

Kwauk, C. & Braga, A. (2017). Translating competencies to empower action: A framework for
linking girls’ life skills education to social change. Center for Universal Education at
Brookings.

Mahmoudfakhe, H., Alavi, M., Shiri, H. & Sadat Mousavi Tabshian, A. (2021). The
effectiveness of positive thinking therapy on reducing recurrent negative thoughts in
patients with obsessive-compulsive disorder in corona virus period in Mahabad. Journal of

Preventive Counselling (JPC), Vol. 2, No. 3, 25-35 ORCID: 0000-0003-4942-2039.

Moore, C. (2021). ‘What is self-reliance and how to develop it?” Online blog post 17-08-2021,
accessed 26th 16th April, 2024.

Moore, C. (2021). What is self-reliance and how to develop it? Online blog post 17-08-2021,
accessed 28-11-2021.

20


http://www.ejournalofscience.org/
https://www.mentalhelp.net/blogs/steps-to-self-reliance/

Multidisciplinary Journal of Law, Education and Humanities, Volume 1 Number 1, 2024
online publication with Google Scholar indexing, Bmail: wjlen24@gmatl,com

Title: Life Skills Education: A Mechanism for Balancing Children’s Learning and Development
Authors: Angelica Ugo Macdestiny

Nasheeda, A., Haslinda, B. A., Krauss, S. & Nobaya, B. A. (2019). A narrative systematic
review of life skills education: Effectiveness, research gaps and priorities. International
Journal of Adolascene and Youth, vol.24, iss.3.

Ndubuisi, C. (2018). Prince Nico Mbarga’s case for holistic education. In P. B. Bisong & O. J.
Alexander (eds.) Essays on feminism in honour of Prince Nico Mbarga (478-497).
e20Media Limited.

Nursabaha, S., Juhannis, H. & Mania, S. (2022). The impact of life skill education curriculum
implementation in anticipating adolescent problems at the UNICEF project pilot school in

Bone Regency. Lentera Pendidikan: Jurnal Ilmu Tarbiyah dan Keguruan, 25(1), 126-  137.

Nwode, G. C. (2022). Going the extra-miles to travail the hurdles of academic success. Inaugural
speech delivered to new students, on the occasion of their induction and welcoming
ceremony, Ebonyi College of Nursing, Uburu, Ebonyi State, Nigeria.

Pathan, N. & Amin, J. N. (2023). Comparative analysis of life skills education: Global  perspectives

and challenges in India. International Journal of Indian Psychology, 11(3), 3953-3963.

DIP:18.01.370.20231103, DOI:10.25215/1103.370

Robert, O. S. (2017). Contemporary trends plaguing public schools in Nigeria. Kindle Direct
Publishing.

Robert, O. S., Besong, E. N. & Danjuma, C. (2022). Comedy, critical thinking, language use and

rethinking/disproving Eurocentric historic non/scientific tales: Mark Angel Comedy episode 129

in focus. In O. Oyeniyi, 1. Isah & V. lhidero (eds.), Literature and popular culture, quest for

humane development: A book in honour of Professor Abubakar Aliyu  Liman at 60 (563-576).

Ahmadu Bello University Press Limited.

Smith, R. E. (2021). Declarations of ‘Self-Reliance’: Alternative visions of dependency, citizenship

and development in Vanuatu. Oceania, vol.91, Issue 2, 236-256, DOI:10.1002/ocea.5309.

UNICEF HQ/Education Development Trust (2017). Improving work outcomes among young
people: what role for skills? In GEM Report 2016).

Vijaysing Patil, P., LakshmiPrasanna, V., Saranya, N., Shakeer Basha, S., Padmapriya, G. &
Nikhilesh, D. (2021). A survey on life skill challenges, development and implementation in

school education system. Int. J. of Aquatic Science, 12(1), 268274.

21



