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Foreword

I feel privileged to be requested to write the foreword to this book
entitled: Teaching and Learning in the Humanities and Social Sciences:
Perspectives of Competence, a publication put together by the School
of Arts and Social Sciences, Adeyemi Federal University of Education,
Ondo, Nigeria. The contributors to this book are seasoned scholars
in their various fields with solid academic standing. Each of them
has unveiled the most salient points in the emerging issues in multi-
dimensional pedagogical perspective.

The three-module book, has been broken down into units, which
no doubt provides a clear discussion of each of the topics. Of great
interest are the first five units of the first module which engaged
critical areas of teaching profession. The second module centres on
lesson planning and methodology of teaching courses in Arts and
Social sciences. Module three focuses on instructional materials for
teaching and learning. This ranges from improvisation to utilisation
of materials that could be gainfully used in the teaching of courses
in Economics, Theatre Arts, History, Geography and Political science
in Nigeria school system.

I wish to commend and congratulate the Dean and her team for
coming up with this noble idea and nurturing it to fruition. The
quality, readability and language used to convey ideas in this book
will appeal to students, educational practitioners and general
readers.

I therefore, strongly recommend the book as a special and
general text for students at all levels as well as practising teachers
in tertiary educational institutions.

Professor Olufemi A. Ojebiyi
Faculty of Education
University of The Gambia
The Gambia.
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UNIT 2

Pedagogy and Teachers’ Competence in
the Effective Teaching of Geography in

Nigerian Schools

Oluwaseun Mercy OLALEYE &
Abiodun Ade OGUNBOYE

Introduction

There is a growing concern about the standard of teacher preparation
on a global scale. Therefore, issues relating to teacher preparation
and professional competencies have drawn more attention in recent
literature (Urban et al., 2018; Havia et al., 2022). Quality education,
as proposed in Sustainable Development Goals 4 (Ojewumi, 2020),
can be achieved only when classrooms are occupied by well-trained
and professionally competent teachers. When it comes to the teaching
of geography, pedagogy and teachers’ competence should be at the
forefront of the discussion. This is because, as with any field of study,
teachers need to be competent in the subject matter, understand
what instructional method to use and also take to cognizance the
role the learners have to play in the method of instruction delivery
in order to aid effective learning. Although teachers’ knowledge of
a range of teaching practices, strategies, and methods used to
enhance students’ learning, assessment, and classroom manage-
ment, in one subject, could be transferred and used in another
subject that is closely related, there are restrictions to applying one’s
knowledge of how specific topics, problems, or issues are organized,
represented, and tailored (Shulman, 1987). This is not to say that
pedagogical knowledge and skills are not only important, they are
equally critical in ensuring that teachers are able to teach effectively.
This unit will explore the relationship between pedagogy, teachers’
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competence, and the teaching of geography.
In any field of knowledge, two important concepts are pedagogy

and teachers competence. Pedagogy can be understood as the art
and science of teaching while competence can be seen as the ability
to perform a certain task at a certain competency level. According
to Popoola (2013), a teacher is someone who should be qualified to
instruct in a particular subject, a teacher’s effectiveness in utilising
instructional systems is crucial to both teaching and learning. In
addition, pedagogical competence is a concept that discusses one’s
proficiency with learning management. In general, pedagogical
competence refers to the collection of potential behaviors that enables
the effective manifestation of a variety of activities in the classroom.
It is a minimal standard that professionals ought to meet in order
to deliver effective instruction.

When it comes to the teaching of geography, a sound under-
standing of both pedagogy and teachers competence is essential for
two reasons. Firstly, geography is a complex subject that demands a
high level of professional knowledge and understanding from
teachers if they are to be able to teach it effectively. Secondly,
geography is an important subject that has a significant impact on
the students’ understanding of the world around them. It is therefore
vital that teachers have the necessary knowledge and skills to teach
it in a way that is meaningful and engaging for students. In the
field of teaching, pedagogy is of utmost importance. It refers to the
art and science of teaching and how teachers can be competent in
delivering knowledge to their students. This, however, is not limited
to the teaching of geography but it could be applied in any field of
study. It is important that these geography teachers undergo
continuous professional development so that they are updated with
the latest teaching methods and strategies. In this way, they are able
to effectively engage their students in the learning process.

When exploring the concept of teachers’ competence in the
teaching of geography, there are three domains which have to be
taken into consideration: content knowledge, pedagogical
knowledge and professional knowledge. In terms of content
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knowledge, it is important that teachers are aware of the
geographical concepts and have a clear understanding of the subject
matter. In terms of pedagogical knowledge, it is essential that
teachers are able to plan and deliver quality instruction by using
various teaching strategies and tools. As for professional knowledge,
it is important that teachers keep up to date with new developments
in the field of geography and are able to apply this knowledge in the
classroom.

The teaching of geography has long been recognized as a complex
and multi-faceted process. As a result, exploring the notion of
teachers’ competence in this domain has been an ongoing concern
for scholars in the field. A range of literature exists that explores
this concept from different perspectives. One perspective is provided
by Shulman (1987) who defined field knowledge as “a form of
knowing that derives from participation in a particular intellectual
domain and is mediated by the structures of that domain and the
conventions of its practice”. For Shulman, pre-service teachers’
pedagogical competence for teaching minor subjects is not well-
studied. He argues that teacher education programs should provide
opportunities for pre-service teachers to develop their knowledge in
the subject they will be teaching.

Teacher competence is a complex construct and there are
numerous theories which explore it in detail. Some of these theories
focus on the cognitive aspects of teacher competence, while others
consider the affective and socio-cultural dimensions. Despite the
diversity of perspectives, there is a general consensus that teacher
competence is not a static construct, but rather it evolves over time
as teachers engage in practice. This unit seeks a study of teachers’
competence in the effective teaching of geography in Nigerian
schools. The specific objectives are to:

1. Examine the basic concepts of pedagogy and teachers’
competence in the effective teaching of Geography.

2. Analyze the criteria for examining pedagogical competence
in Geography.
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3. Evaluate the underlying factors responsible the different
types of pedagogical approaches.

4. Analyze the relationship between digital technologies and
learning outcomes.

5. Examine the challenges facing effective teaching of
Geography in Nigerian schools.

Criteria of Examining Pedagogical Competence

Liakopoulou (2011) held the view that the fundamental prerequisite
of pedagogical competence is the sum of the criteria used to
‘measure’ pedagogical competence as defined at any given time.
The concept of “professional knowledge” is complicated and can be
broken into two broad terms of amplitude and content. Amplitude
as a yardstick to pedagogical competence could further account for
four other categories – personality traits of the teacher cultivated
through their initial and continuous training (Whitty, 1990);
teaching and pedagogical skills in the knowledge of theoretical
principles and research findings that result in a variety of techniques
and strategies that teachers can choose from and structure according
to circumstances, as well as the acquisition of the skills necessary
to save time and resources for more important aspects of their
work.(Oser et al., 2006; Beyer, 2002); a specialized body of
knowledge that can help teachers’ effectiveness if it can aid in
pedagogical and teaching practice (Shulman, 1987) and lastly,
attitudes and beliefs about education, learning, and the teacher’s
job that influence how students choose, assess, and comprehend
knowledge as well as how they apply it to their lives (Zeichner and
Liston, 1996).

On the terms of measuring pedagogical competence on the terms
of content, Liakopoulou (2011) posited that the conditions and
framework in place, on the one hand, and teachers’ individual
experiences, viewpoints, and needs, on the other, define the body of
knowledge that could ensure their competence. As a result, it is
very challenging to define this knowledge a priori. However, there
are some knowledge areas that are essential for all teachers, or at
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least for many of them, in order to perform the fundamental duties
of their position. These include general pedagogical knowledge,
pedagogical approach to the subject taught, knowledge of the
students, knowledge of teaching methodology, knowledge of the
curriculum, knowledge of context, and knowledge of “self.”
However, the totality of distributed knowledge cannot be the
definition of pedagogical knowledge. A thorough understanding of
this body of knowledge is what matters.

Examining the Different Types of Pedagogical
Approaches

When it comes to teaching geography as it is in other disciplines of
learning, there are different approaches that can be adopted in order
to facilitate learning. These approaches can be broadly divided into
three categories: transmission, inquiry, and social constructivist.
Transmission pedagogy involves the teacher transmitting knowledge
to the students through lectures and direct instruction. Inquiry
pedagogy, on the other hand, encourages students to ask questions
and explore the topic at hand for themselves. Finally, social
constructivist pedagogy focuses on students working together to
understand concepts of geography. Each of these approaches has its
own advantages and disadvantages. Transmission pedagogy is often
seen as being more effective in terms of covering a large amount of
material in a short period of time. Inquiry pedagogy can be more
effective in terms of developing students’ critical thinking skills, while
social constructivist pedagogy can help develop teamwork skills.
When it comes to pedagogical approaches, there are a few different
ones that one should be aware of. Constructivist pedagogy, for
example, uses group work in small sizes so that students can share
their ideas and learn from each other. This type of pedagogy is based
on the idea that knowledge is constructed through experience and
social interaction. Collaborative pedagogy, on the other hand, rejects
students learning in isolation. In this approach, students work
together to construct knowledge, sharing their ideas and working
towards a common goal. This type of pedagogy is often seen in
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cooperative learning groups. The last type of pedagogical approach
we’ll discuss is teacher-centered pedagogy. As the name suggests,
this approach is teacher-driven, with the teacher taking on a more
authoritative role. In this approach, the teacher is responsible for
delivering information to students and assessing their under-
standing.

The Implications of Pedagogy for Learning
Outcomes

When it comes to the pedagogical implications of teaching
geography, there are two key points one should consider. Firstly,
teaching geography relies on the effective use of appropriate methods
and techniques in order to maximize learning outcomes. Secondly,
teachers need to develop and maintain a high level of competence
in their teaching approaches. This is particularly relevant when it
comes to instruction that involves the use of Information and
Communication Technology tools.

When teachers possess a strong understanding of pedagogy, they
are better equipped to deliver an effective learning experience within
their classroom environment. They can leverage technology to
facilitate interactive lessons that keep students engaged and allow
them to explore new concepts with confidence. Furthermore, they
are able to create meaningful assessments that measure a student’s
actual understanding of the material instead of just memorizing
facts and figures. As such, it is essential that teachers have a thorough
understanding of pedagogical approaches in order to maximize the
potential for successful learning outcomes when teaching geography.

It is evident that pedagogy has a direct effect on the learning
outcomes of students and that the pedagogical knowledge base of
teachers, as well as the knowledge dynamics of the teaching
profession, can negatively affect learning outcomes. A lack of
teachers’ competence in delivering instruction, for example, can
have serious implications for student success in geography studies.
On a positive note, however, pedagogy in education helps students
develop cognitive skills and provides them with an understanding
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of their own growth and development process. This is particularly
evident in the nine claims of effective pedagogy which focus on
longer-term views of learning as they relate to personal growth and
development. By understanding these principles and applying them
to instruction, teachers can maximize their own effectiveness in
the classroom while providing students with valuable life skills that
will help them succeed in their future studies.

How Digital Technologies Can Enhance Learning
Outcomes

1. Individualised Instruction: Digital technologies are very
pertinent to aiding the teaching and learning outcomes in
recent times and more importantly in the study of Geography,
technology has a huge role to play. Firstly, they can be used as
an individually tailored instruction to ensure that the student
understands the material at an individual level. This could
involve the use of online resources such as interactive maps
and quizzes to ensure understanding.

2. Facilitating Group Discussion: Digital technologies can be used
to facilitate group discussion and collaboration between
students in a virtual environment. This could involve online
group projects or online activities such as forum discussions
or chat rooms where geography topics can be discussed. This
is mostly used in higher institutions of learning, particularly
during the COVID-19 pandemic where movement and large
gatherings were restricted. To a large extent, it sufficed for the
usual tripartite modal of learning that involves the classroom,
as the online platforms now represented the classroom.

3. Research Work in Geography: Digital technologies can also
support projects based on field research, such as using
technology-based tools for collecting geographical data and
analysis. These tools include satellite imagery, Global Positioning
System (GPS), aerial photography, and Geographic Information
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Systems (GIS). These are professional tools that require in-depth
knowledge on usage, processing and handling.

4. Promoting Learning Outcomes in Geography: Digital techno-
logies have the potential to greatly enhance learning outcomes
in geography and provide students with more opportunities
for engaging with their subject matter. Digital technologies can
be used to create engaging learning experiences for students,
as well as help them develop problem-solving skills. Educators
are finding that when technology is used in an effective way, it
can accelerate student learning and help achieve better learning
outcomes. To achieve this goal, three components need to be
taken into consideration: curriculum, pedagogy, and teacher
professional development.

5. Enhancing Teachers’ Pedagogical Knowledge and Skills:
Integrating technology into the curriculum requires teachers
to be familiar with the content they are teaching and have the
necessary pedagogical knowledge to effectively use the
technology in their lessons. Teachers should also have the skills
to assess student’s performance using digital tools and feedback
accordingly. Additionally, providing teachers with resources and
training that focus on teaching through technology can help
them become more proficient in using digital tools in their
lessons. This can also provide a platform for teachers to
collaborate with peers and share best practices.

6. Provision of Room for Students’ Creativity and Innovations:
By leveraging digital technologies, teachers can create engaging
geography lessons that will allow students to explore new
concepts and ideas more effectively, hence deepening their
interest in the subject matter. Thus, investing in teacher training
and professional development programs that promote the
utilization of technology would be beneficial for both educators
and students alike.
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Challenges of Using Digital Technologies in
Teaching and Learning Geography

The effective teaching of geography can present several challenges,
both for educators and students. Here are some key challenges that
teachers may encounter:

i. Abstract Nature of Geography: Geography often deals with
abstract concepts such as spatial relationships, ecosystems,
and human-environment interactions. These abstract
concepts can be challenging for students to grasp, requiring
teachers to find creative ways to make them more tangible
and relatable.

ii. Conceptual Complexity: Geography encompasses a wide
range of topics, including physical geography, human
geography, cultural geography, and more. Each subfield has
its own complex concepts and theories, making it essential
for teachers to break down information into manageable
and understandable parts.

iii. Keeping Pace with Changing World: Geography is inherently
dynamic, with constant changes in political boundaries,
environmental conditions, population trends, and
technological advancements. Teachers need to stay updated
with the latest information and integrate current events
into their lessons to ensure relevancy.

iv. Visualizing Spatial Relationships: Understanding spatial
relationships is crucial in geography, but visualizing and
comprehending maps, graphs, and other spatial representa-
tions can be challenging for some students. Teachers need
to employ effective visualization techniques and provide
ample opportunities for map reading and interpretation.

v. Multidisciplinary Nature: Geography overlaps with various
disciplines, including history, sociology, economics, and
environmental science. Integrating these interdisciplinary
connections can be demanding for teachers, as they must
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possess a broad knowledge base and develop integrated
teaching strategies.

vi. Limited Time and Resources: Geography is often taught as
part of a broader curriculum, which means teachers may
have limited time to cover all the necessary topics in depth.
Additionally, schools may have limited resources, such as
maps, globes, and technology, making it challenging to
provide hands-on experiences and engage students
effectively.

vii. Overemphasis on Memorization: In some educational
systems, geography is taught through rote memorization
of facts, rather than emphasizing critical thinking and
spatial analysis skills. This approach can hinder students’
understanding and enthusiasm for the subject, requiring
teachers to promote inquiry-based learning and critical
thinking.

Remedies for Overcoming Challenges Facing the
Effective Teaching of Geography in Nigeria

i. Professional Development: Encourage ongoing professional
development for geography teachers. Provide opportunities for
training, workshops, and conferences to enhance their
knowledge and pedagogical skills. This can help teachers stay
updated with the latest teaching techniques and content
knowledge.

ii. Curriculum Review and Integration: Review the geography
curriculum to ensure it aligns with current trends, research,
and real-world applications. Integrate interdisciplinary connec-
tions by highlighting the relationship between geography and
other subjects like history, economics, and environmental
science. This can enhance students’ under-standing and make
the subject more engaging.

iii. Hands-on Learning and Field Trips: Organize field trips to
geographical sites, such as national parks, historical landmarks,
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or local communities, to provide students with practical
experiences. Incorporate hands-on learning activities, such as
map reading, data collection, and analysis, to make geography
more tangible and relevant.

iv. Use of Technology and Multimedia: Leverage technology to
enhance geography instruction. Incorporate interactive maps,
Geographic Information Systems (GIS), satellite imagery, and
online resources to engage students and facilitate visualizations
of spatial concepts. Encourage the use of multimedia tools for
presentations and virtual field trips.

v. Inquiry-Based Learning: Foster inquiry-based learning
approaches to promote critical thinking and problem-solving
skills. Encourage students to explore and investigate real-world
geographical issues, conduct research, analyze data, and
present their findings. This approach can enhance students’
engagement and understanding of geography.

vi. Community Engagement: Connect with local communities and
organizations to bring geography to life. Collaborate with
experts, guest speakers, and community resources to provide
students with real-world perspectives and experiences.
Encourage projects that involve community mapping,
environmental conservation, or urban planning.

vii. Adequate Resources: Advocate for adequate resources and
materials for teaching geography, such as maps, globes, atlases,
and digital resources. Collaborate with school administrators,
policymakers, and relevant stakeholders to ensure the
availability of necessary teaching aids and technologies.

viii. Assessments and Feedback: Develop appropriate assessments
that evaluate students’ understanding of geography concepts
and skills. Provide constructive feedback to students to guide
their learning and improvement. Implement varied assessment
methods, such as projects, presentations, and hands-on activities,
to assess students’ understanding beyond traditional exams.
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ix. Collaboration and Networking: Encourage collaboration and
networking among geography teachers, both locally and
globally. Facilitate opportunities for teachers to share best
practices, exchange resources, and engage in professional
discussions. This can create a supportive community of
educators dedicated to improving geography education.

Conclusion

This unit has highlighted a number of key factors that contribute to
teachers’ competence in teaching geography. The most important
of these are teacher knowledge and understanding of the subject,
as well as the ability to engage students in active learning. In
addition, teachers’ own personal experiences of geography can play
an important role in their teaching. The findings of the study have
important implications for teacher education and professional
development. Teachers must be given the opportunity to deepen
their knowledge and understanding of geography, and to learn how
to engage students in active learning. In addition, ongoing
professional development is necessary to ensure that teachers are
kept up to date with the latest developments in the field of geography
education. It is evident that in order to teach geography effectively,
both the pedagogy and the teachers’ competence must be taken into
account. This is not only true for geography, but for any other subject
that is taught. The research institute calls for further research in
this area so that the best possible teaching methods can be
implemented.

Recommendations

Getting the best from the teaching-learning environment is important
to both the teachers and students. The stability therefore is of utmost
importance as it encourages an involvement of students on one
part and an improvement of teachers on the other part. This paper
therefore recommends that to overcome these challenges, teachers
can employ various strategies, such as using interactive technology,
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incorporating real-world examples, conducting field trips, promoting
group discussions, and providing hands-on experiences. Creating a
supportive and engaging learning environment can help students
develop a deeper appreciation for geography and enhance their
understanding of the world around them.
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